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Abstract 
This study aimed at finding out the correlation of grammar mastery with students’ 
writing ability. The data were the scores of grammar and writing assessments collected 
from the lecturers. The population of this study was Semester -1 Student of English 
Language Education Study Program, Languages and Arts Education Department, 
Teacher Training and Education Faculty, Tanjungpura University Pontianak in 
Academic Year 2016/2017. The data were analyzed using product moment correlation 
by Pearson to know the correlation of grammar mastery with writing ability. The results 
showed that grammar mastery correlated with writing ability (r =0.345). It indicated that 
the correlation of grammar mastery and writing ability was weak, in which the 
coefficient was between 0,21 and 0,40. The null hypothesis (HO) was rejected and the 
alternative hypothesis (HA) was accepted. In conclusion, there was a weak correlation 
of grammar mastery with writing ability. It proved that students who have a bad score 
in grammar, do not certainly mean to have a bad score in writing and vice versa. 
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INTRODUCTION 
Grammar leads the students to write 
correctly and clearly. In general, grammar 
deals with the form of language including 
sentences, clauses, phrases and words 
(Huddleston & Pullum, 2005, p. 1). Grammar 
is a system of the language in writing 
meaningful or grammatical sentences. 
Students must master the rules of language 
when writing a text. 
Writing is a process (Eggenschwiler & 
Biggs, 2001, p. 134). It does not progress 
neatly from one step to the next at once. In 
writing the students need to be aware of that 
producing good writing. It goes through steps. 
In schools, students need to learn how to 
produce good sentences and how to arrange a 
good paragraph. However, grammar is not one 
of the needed aspects of writing. Writing not 
only includes grammar but also includes 
vocabulary, spelling, and sentence pattern 
(Patel & Jain, 2008, p. 125). So, it is not a 
simple skill to master. 
The act of writing sentences makes the 
students think about the grammar in a more 
considered way. Grammar and writing cannot 
be separated. It can build good writing. 
Therefore, mastering grammar can affect 
students' writing ability. One of the needed 
components to produce good academic 
writing concerns grammatical and lexical 
accuracy (Hinkel, 2004, p. 9). The students 
master the grammar to control correct English, 
to communicate their ideas correctly. 
Grammar is the infrastructure of their writing, 
and if that is weak, then a clever superstructure 
of ideas will simply make the whole writing 
collapse (Duigu, 2002, p. 37). If their 
grammar mastering is not good, their writing 
is not good as well. 
Students of English Language Education 
Study Program of Tanjungpura University are 
taught grammar in Semester 1 and writing in 
Semester 1 to Semester 4. In Semester 1, the 
grammar has four credits. It is basic for the 
students to master the grammar to support 
language skills like writing. In the grammar 
class, the teaching-learning process focuses on 
how the sentences or clauses are constructed. 
It discusses the constituents required for 
sentences. The constituents refer to the 
syntactic forms and the syntactic functions. 
The syntactic categories and syntactic 
functions are presented in this class to make 
students able to construct and judge sentences 
not only by the forms but also of the functions 
  
or meanings. Although they have been taught 
how the sentences are constructed, some 
students still have difficulties in identifying 
grammars, sentence structures, and sentence 
patterns. It happened because some students 
have different basic experience. 
Consequently, it does not mean all of the 
students have difficulties in identifying 
grammars, sentence structures and sentence 
patterns in their writing. 
Besides, the grammar course in the first 
semester the students are also taught writing 
course and it has three credits. In the writing 
course, the learning process introduces the 
basic writing that focuses on the introduction 
of punctuation, capitalization and sentence 
patterns from writing a simple sentence, and 
complex sentence. This course is also 
introducing guided writing and imitative 
writing for the students. Therefore, from the 
explanations above that, the researcher hopes 
with considering grammar materials and 
writing materials can prove that there is any 
strong correlation between grammar and 
writing. 
In reference to the background, it was 
interesting to study whether the mastering of 
grammar correlates with the writing skill. The 
research purpose was to investigate the 
correlation of grammar mastery with 
students' writing ability and how strong the 
correlation of both variables. The data was 
collected by using documentation technique. 
The scores of grammar and writing of 
Semester 1 student would be the source of 
data. Therefore, a correlation study was 
conducted. 
Meanwhile this research was conducted 
with reference to the relevant theories, where 
it indicated that the teaching of grammar and 
writing related each other. In teaching a 
foreign language, the lecture indicates that 
grammar is needed for the students. Grammar 
is one of the aspects of learning a foreign 
language. Haussamen (2003, p. 10) states that 
introducing students to grammar is to help 
them discover that all language has grammar. 
Therefore, it can be the starter kit or the guide 
for the students when they use the language in 
term of written or spoken.  
Therefore, Denham & Lobeck (2010, p. 8) 
claim that grammar is a complex system of 
rules that governs how speakers organize 
sounds into words and words into sentences. 
Besides, in learning grammar, the students are 
learned about the syntax and morphology 
component as well. Radford (2009, p. 1) 
claims that grammar is traditionally 
subdivided into two different but interrelated 
areas of study – morphology, and syntax. 
Morphology is the study of how words are 
formed out of smaller units (called 
morphemes). And the syntax is the study of 
how phrases and sentences are structured out 
of words. 
Grammar is partly the study of what 
forms (or structures) are possible in a 
language. A grammar is a description of the 
rules that govern how a language’s sentences 
are formed. Grammar attempts to explain why 
the following sentences are acceptable 
(Thornbury, 1999, p. 1). It means that 
grammar can affect the writing when the 
sentences are constructed, because of the 
writing need all those components to make the 
writing can be the standard of language. So, 
the writing can be understood by the readers. 
In addition, in university or school the 
teacher tries to teach the students about the use 
of standard English. Standard English is the 
national dialect that generally appears in print 
(Greenbaum & Nelson, 2002, p. 3). It is 
usually taught in schools, and students are 
expected to use it in their essays or their 
writing. Indeed, within each national variety, 
the standard dialect is relatively homogeneous 
in grammar, vocabulary, spelling, and 
punctuation (Greenbaum & Nelson, 2002, p. 
4). From those statements, it indicates that the 
meaning of standard English is the use of the 
correct components of the language in spoken 
or written language, such as grammar, 
vocabulary, spelling, and punctuation. 
Moreover, Greenbaum & Nelson (2002, 
p. 1) claim that grammar is the central 
component of language. It mediates between 
the system of sounds or written symbols, on 
the one hand, and the system of meaning, on 
the other. It is clear that grammar is an 
important aspect of learning a language. It 
  
can help the students to use the standard of 
the language, like the native speaker.   
A language form can be grammatical and 
ungrammatical. Grammatical form is the 
sequences of words that conform to the rules 
of syntax (Fromkin, Rodman, & Hyams, 2003, 
p. 119). Besides, according to Denham & 
Lobeck (2010, p. 9) a grammatical sentence is 
a possible sentence in the language. However, 
ungrammatical form is the sequence of words 
that violate the syntactic rules (Fromkin, 
Rodman, & Hyams, 2003, p. 119). An 
ungrammatical sentence is the one that is 
impossible in a given language, the one that a 
native speaker would never utter naturally 
(Denham & Lobeck, 2010, p. 9). 
The part of speech (word classes) or 
usually called grammatical form of a word is 
determined by its place in the sentence and by 
its morphology, not by its meaning (Carnie, 
2006, p. 38). And to analyze the structure of a 
word or sentence, it is necessary to identify the 
smaller parts of which it is formed and the 
patterns determine how these parts should be 
arranged. Hurford (1994, p. 148) states that a 
part of speech is a collection of words that all 
behave in a similar way, or is the label for any 
such collection. Parts of speech can be divided 
into two word classes. They are open words 
and closed words. 
In grammar class, the lecturer applied 
pairing, discussion and problem solving as the 
teaching and learning strategies. Pairing 
strategy in the classroom can make the 
students sharing and brainstorming about their 
ideas and opinions for the materials to each 
other. Moreover, discussion strategy is 
applied to help the students to encourage their 
ideas and their arguments. This strategy can be 
effective if the students active in the 
classroom. In classroom, the lecturer gives the 
time for the students to show their creativity 
and discuss about materials that the lecturer 
explained. Problem-solving is the ability to 
identify and solve problems by applying 
appropriate skills systematically. Using this 
strategy, the lecturer gives opportunity for the 
students to analyze materials that provided by 
the lecturer. 
At the same time, in some aspects in 
university or school is demanded to use the 
grammatical or standard language. 
Haussamen (2003, p. 3) states that students 
lose out on much of grammar that is important 
and exciting. It means that some students do 
not aware of the grammar is needed for their 
language. Especially, they do not aware of the 
grammar can affect their writing skill. Indeed, 
writing is important skill to master, because 
the students can use to write their ideas, give 
information or give their opinions. 
Harmer (2004, p. 4) claims that writing 
can be used for various purposes. It can also 
be produced in different forms. Continually, 
Yakhontova (2003, p. 18) states that writing is 
a complex process that requires many various 
skills. The ways of writing, including 
academic, also vary, sometimes considerably. 
It is clear that writing needs a process to make 
encouragement of the students. 
Writing has been conceived as a linear, 
step-by-step process (Kucer, 2005, p. 169). It 
shows that writing needs a complex process 
where the writer or the students can master 
the aspect of the writing to be good writing. 
In other words, Harmer (2004, p. 12) claims 
that process writing is a way of looking at 
what people do when they compose written 
text. It indicates that writing can be seen in 
form of the product that is writing. Moreover, 
McCrimmon (1973, p. 3) states that writing is 
a process that can be learned and used, it is 
not like height, a product of the genes about 
which little or nothing can be done.  
Teaching foreign language students' 
writing is evaluated on the quality of 
prewriting, writing, and revision. The writing 
process aims to get the heart of the various 
skills that should be employed when writing 
(Harmer, 2001, p. 257). It shows that when 
the students write, they should know where 
they will start that is why they are told by the 
teacher about the stages in writing. Besides, 
Harmer (2004, p. 4-5) states that writing 
process divided into four stages that are 
planning, drafting, editing, and final draft. 
In writing, there is any type of texts in 
writing like freewriting, guided writing, and 
imitative writing. According to Elbow (1998, 
  
p. 13), freewriting is the easiest way to get 
words on paper and the best all-around 
practice in writing that the students know. To 
do a freewriting exercise, simply force the 
students to write without stopping for ten 
minutes. They will produce good writing, but 
that's not the goal. Because using freewriting 
can help students easier to conduct writing. 
Besides, the objective of guided writing 
is to check students’ ability to handle 
controlled or directed writing tasks (Madsen, 
1983, p. 106). Guided writing is to provide 
instructional materials or relevant media to 
help students write. For example, in traditional 
writing instruction, the instructor generally 
guides the student to express ideas by 
providing paper-based text, pictures or video 
media related to the writing subject (Lan, 
Hung, & Hsu, 2011, p. 149). Guided writing 
provides opportunities for students to make 
connections between what they were learning 
and how they choose to write about it. 
Through guided writing, students are 
supported during the different stages of the 
writing process.  The aim is to provide support 
that is going to help students to improve their 
writing and to work with increasing 
independence. Guided writing also builds 
confidence and encourages the students to be 
active participants in writing. 
Furthermore, imitative writing is the 
student asked to imitate in writing a paragraph 
that has been provided. Imitative writing is to 
produce written language, the students must 
attain skills in the fundamental, basic tasks of 
writing letters, words, punctuation and very 
brief sentences (Brown, 2004, p. 220). Using 
imitative writing can train the students to write 
simple sentences well and it can encourage 
their writing ability as well. 
A sentence is a group of words containing 
a subject and a predicate and expressing a 
complete thought. The simple subject is a 
noun or pronoun. The complete subject is this 
noun or pronoun and the words that modify it. 
The simple predicate is a verb phrase. The 
simple verb that consist of only a noun phrase 
predicated by its head. Sentence can be 
divided into simple sentence, compound 
sentence, complex sentence, and compound- 
complex sentence.  
A simple sentence is a sentence with only 
one independent clause. A compound 
sentence is a sentence containing two or more 
coordinated independent clauses. These 
clauses are joined together 
with conjunctions, punctuation, or both. 
Complex sentence contains an independent 
clause and at least one or more dependent 
clauses. Compound-complex sentence is 
comprised of at least two independent clauses 
and one or more dependent clauses. 
In writing class, the lecturer uses some 
strategies to encourage the students’ ability. 
Such as, used questions; jumbled words and 
sentences; and imitative writing. In classroom 
the lecturer provided some questions which 
are the students fill the questions in the 
textbook about the materials. In the textbook, 
the sentence are provided by following the 
questions, then the students are asked by the 
lecturer to fill the questions. Besides, jumbled 
words and sentences are used by the lecturer. 
This strategies is applied to encourage the 
students in writing, students fill the missing 
words or sentences in the textbook. Imitative 
writing is the students write to imitate a 
paragraph that has provided in the textbook. 
In the meantime, the relation of grammar 
and writing indicates that grammar is an 
important aspect especially in writing because 
it is the first aspect to determine its role in 
writing. Where the writing requires the good 
knowledge of grammar to build the relation 
between grammar and writing. Halliday & 
Matthiessen (2004, p. 7) state that grammar is 
the component of a language. In general, 
introducing grammar to the students is to help 
them discover that all language has grammar.  
Indeed, studying the grammar will help 
students become better users of the language, 
that is, more effective as listeners and 
speakers, especially readers and writers 
(Weaver, 1996, p. 8). It means that without 
learning grammar truly the students can not 
master the language effectively. Because 
grammar deals with the rules for combining 
words into larger units. The largest unit that is 
  
described in grammar is normally the 
sentence. 
Greenbaum & Nelson (2002, p. 13). 
Grammar can be a foundation for the students 
in learning a foreign language, especially in 
writing. Teaching grammar can show how 
language constructing. The writers need to 
know about grammar to comprehend text and 
to write effectively must be known 
consciously (Weaver, 1996, p. 24). Grammar 
cannot be separated with writing, and it shows 
that grammar and writing have a strong 
relation to complete each other and to create a 
good written language. Therefore, grammar is 
important for the students to master the 
writing, because writing is the most difficult 
skill from the other skills. 
Moreover, spoken language and written 
language have more differentiates. That is a 
written language will be known as incorrect 
English when the students cannot write 
grammatically. Therefore, grammar is 
important for the students to master the 
grammar, because writing is the most difficult 
skill from the other skills. 
Grammar does not only affect how units 
of language are combined to look right, but it 
also affects their meaning (Ur, 1991, p. 76). It 
is proved that if the writing has any mistakes, 
the readers will misunderstand with the 
meaning. Because, the purpose of writing is 
conveying of a message to readers and writers 
needs to pay attention to the formal aspects 
like correct spelling and punctuation, as well 
as acceptable grammar and selection of 
vocabulary. Similarly, the student who are 
good at grammar will be good at writing. 
Therefore, there should be a correlation 
between students’ grammar mastery and their 
writing ability.  
 
METHOD 
In this research, the researcher uses 
quantitative research as the research method. 
Quantitative research is based more directly 
on its original plans, and its results are more 
readily analyzed and interpreted (Best & 
Kahn, 2006, p. 80). This research uses 
correlational as a research design. A 
correlational study is a procedure in 
quantitative. Which are investigators measure 
the degree of association (or relation) between 
two or more variables using the statistical 
procedure of correlational analysis (Creswell, 
2012, p. 21). 
 
Setting and Subject of the Research 
Setting 
This research had conducted at the 
English Language Education Study Program, 
Languages and Arts Education Department, 
Teacher Training and Education Faculty, 
Tanjungpura University Pontianak which 




In this research, the population would be 
taken from Semester -1 Student of English 
Language Education Study Program, 
Languages, and Arts Education Department, 
Teacher Training and Education Faculty, 
Tanjungpura University Pontianak in 
Academic Year 2016/2017.  
The researcher had chosen class A as the 
sample. Whereas, the total of class A is 
twenty-five students consist of fourteen males 
and eleven females. 
 
Technique and Tool of Data Collection 
Technique 
The data collecting techniques in this 
research were the indirect technique. From the 
indirect technique, the researcher applied 
documentation to get the grammar score and 
writing score of the students. 
 
Tool 
Data collecting tool in this research were 
a document of the students' grammar and 
writing score. From the document, the score 
would be taken from the lecturer at the English 
Education Department by the researcher as the 
data to analyze. 
 
Data Analysis 
The researcher computes correlation 
coefficients to know how variables are related 
to each other. Grammar mastery will be the 
independent variable and writing ability will 
  
be the dependent variable. The correlation 
product moment by Pearson will be applied to 




    .…...  (1) 
 
Table 1. The evaluation of the coefficient 
 
RESULTS AND DISCUSSION 
Results 
To answer the research questions, the 
researcher needs to collect grammar scores 
and writing scores of the students taken by the 
lecturers at the English Education 
Department. The scores are used to count the 
correlation of both variables using correlation 
product moment by Pearson. There are any 25 
students of leaving group A. Researcher only 
takes 22 students from available scores 
because there are some students did not take 
the subject. Then, from the data, we can attain 
that the lowest score from the grammar is 48 
and the highest score is 86. Mean of grammar 
scores is 63,77 and median is 64,5. But in 
writing the lowest score is 50 and the highest 
score is 90. The mean score of writing is 70,27 
and the median is 70. After the data were 
collected and counted, the researcher 
calculated the data to find out the correlation 
of grammar mastery with the writing ability of 
the students using the correlation product 
moment by Pearson. Based on the calculation, 
it showed that grammar mastery correlated 
with writing ability. The correlation of 
grammar mastery with the writing ability of 
the students is 0,345 or 0,34 and the level of 
correlation is weak, in which the coefficient is 
between 0,21-0,40. The result of this research 
showed that the alternative hypothesis is 




From the research finding, there are 
some important points to be discussed that 
grammar mastery correlated with the writing 
ability of the students. First, it has been 
proven that the correlation of grammar 
mastery and writing ability is weak. It means 
that the contribution of students’ grammar 
mastery with writing ability is less 
significant.  
Second, the weak correlation is caused 
that the materials being discussed in the 
grammar class are not correlate with the 
language features or with the writing 
materials.  
Third, the scoring of the practice in the 
writing is more complicated than the 
grammar assessment. Likewise, the grammar 
assessment and writing assessment do not 
intertwine.  
Fourth, the lectures could not reach the 
teaching goals or teaching materials. For 
example, the lectures reach some aspects or 
only focused with one aspect from the RPS 
or the lesson plans. Hence, the students do not 
get the lessons from the aspects that should 
be taught.  
Moreover, some lectures used 
teaching materials made by himself or 
herself and not apply the teaching goals. 
The materials that should be taught did 
not collaborate each other. Therefore, the 
materials did not match with the RPS or 
lesson plans because, the teaching goals 
that should be taught could not be 
reached. 
However, it affected by other factors 
such as, the students did not pay attention 
when the lectures explained the material. 
Then, the students did not practice their 
knowledge properly. They were not being 
serious when they learned in the classroom.  
Furthermore, some students had a 
different learning style, it could be different 
way to understand the learning materials. 
                Coefficient            Interpretation 
            0                     No correlation 
      0,01-0,20                Very weak 
      0,21-0,40                    Weak 
      0,41-0,60                 Moderate 
      0,60-0,80                Substantial 
      0,81-0,99               Very strong 
            1                          Perfect 
  
Therefore, they could not master the learning 
materials well.   
It also caused by some aspects like the 
researcher did not take scoring or the 
assessment by herself or himself. She or he 
only taken the score from the lectures, 
therefore the results could not give 
satisfaction for this research. 
Thus, grammar materials and writing 
materials could not match and it could not 
give more contributions to make a correlation 
between grammar and writing in this 
research. As a result, the research was weak 
correlation between grammar and writing. 
 
CONCLUSION AND SUGGESTION 
Conclusion 
Based on the previous discussion and the 
result of this research that the correlation of 
grammar mastery and writing ability of the 
students was weak. The results indicated us 
that some students got a bad score in grammar, 
but they had a good score in writing and vice 
versa. Therefore, grammar had less 
contribution in writing and the students had a 
low level in mastering grammar as well. It 
could be affected by some other factors, such 
as the lecture could not cover all the teaching 
goals. The materials of grammar and writing 
do not intertwine. Then, the difference scoring 
of grammar assessment and writing 
assessment. 
Suggestion 
From the conclusion above, some 
suggestions can be given: 1) For the lectures, 
the lecture of grammar and writing should 
collaborate to discuss the materials, so they 
can support each other to reach the 
achievement. 2) For the students at English 
education study program that grammar had a 
less contribution in writing, it did not mean 
they did not need to learn about grammar. 
However, they should consider how they 
could improve their language skills. It is not 
only about grammar but they should consider 
about their frequency of practice in writing, 
vocabulary, content, mechanic, and spelling. 
Especially their awareness in learning that 
they should aware of their motivation in 
learning. 3) For the present research that this 
research could be a directive in doing a 
correlation research study of two variables. 
This research could be used as previous 
research for an objective to conduct present 
research relating to the correlation between 
grammar and writing.  
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